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Abstract 

   Role-playing activities among EFL students in literature classrooms have been 

used to teach literature in various countries; however, there is little study on this 

topic among Iraqi students. This study intends to describe the fostering activity of 

"Role-Playing" in literature class, which is regarded as the first step in action 

research to alleviate the problems in teaching English literature in Iraq. Twenty-

five students took part in the pre- and post-activities for the English Literature 

session. Post-session interviews were conducted to learn more about the students' 

perspectives. These activities attracted students' interest in literary works and 

improved their capacity to appreciate the stories included in Iraqi preparatory 

school curricula. The findings of the current study confirm that there is a clear 

difference between the students' pre and post-interactions with the events of the 

literary text. The current study approves that the Role-playing activity is a 

stimulating and fostering tool in increasing the Iraqi learners' interactions with the 

literary text. Thus, the role-playing method in literature class is more effective and 

fruitful than traditional methods of presenting literary texts, particularly in drama.                                                      

 المُـــــلخص 

ذن اعرخذام فؼالٍاخ "ذوصٍل الأدواس" تٍي طلاب اللغح الإًجلٍضٌح ملغح أجٌثٍح فً طفىف الأدب لرذسٌظ  

الٌظىص الأدتٍح فً هخرلف الثلذاى؛ ػلى الشغن هي رلل، هٌاك دساعاخ قلٍلح تالؼشاق حىل هزا الوىضىع 

ذوصٍل الأدواس" فً طف الأدب، تٍي الطلاب الؼشاقٍٍي. ذهذف الذساعح الحالٍح إلى وطف الفؼالٍح الٌشطح "

والزي ٌؼرثش الخطىج الأولى فً الثحس الؼولً لرقلٍل هي طؼىتاخ وهشامل ذذسٌظ الأدب الإًجلٍضي فً 

الؼشاق. أششك الثاحس خوغح وػششوى طالثًا فً الأًشطح الغاتقح واللاحقح لجلغح الأدب الإًجلٍضي. 

خ ًظش الطلاب. جزتد هزٍ الأًشطح اهروام الطلاب وأجشٌد هقاتلاخ تؼذ الجلغح لوؼشفح الوضٌذ ػي وجها

تالأػوال الأدتٍح وحغٌّد قذسذهن ػلى ذقذٌش القظض الوذسجح فً هٌاهج الوذاسط الإػذادٌح الؼشاقٍح. ًرائج 

الذساعح الحالٍح  ذؤمذ ػلى وجىد فشق واضح تٍي ذفاػل وأداء الطلاب القثلٍح والثؼذٌح هغ أحذاز الٌض 

الحالٍح تأى قؼالٍح "ذوصٍل الأدواس" ذؼرثش  أداج هحفضج وهؼضصج فً صٌادج ذفاػل الورؼلوٍي  الأدتً. ذقش الذساعح

الؼشاقٍٍي هغ الٌض الأدتً. وهي شن فئى أعلىب ذوصٍل الأدواس فً حظح الأدب أمصش فؼالٍح وإشواساً هي 

 الأعالٍة الرقلٍذٌح فً ػشع الٌظىص الأدتٍح، وخاطح فً الؼول الوغشحً.

5. Introduction               
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The term "dramatic role-playing in education" has several definitions. Courtney 

and Jossart (2002) assert that students gain access to a particular text through their 

interactions with the literary work within it. Holden (1891), on the other hand, 

defines drama as a student's performance in which he imagines himself in a 

different setting, outside of the classroom, or taking on the identity and skin of 

another person. Many teachers have effectively used role-playing in the classroom 

to address interpersonal conflicts and teach human-relationship skills                   

(Vrettos,1893). Role-playing has also been used to assist students comprehend 

topics by dramatizing literary and historical works, as well as historical or current 

events. In all of these uses, role-playing allows the student to face and clarify (1) 

his connections with others, (2) his knowledge and expectations of society, (3) his 

self-evaluation and lifestyle, and (4) how academic content may be relevant to his 

daily responsibilities (Chesler & Fox, 1866). In essence, role acting calls on 

students to step outside of their everyday roles and give up their usual behavior 

patterns in favor of adopting the roles and behaviors of others. Either a real person 

or a fictional character could play this other role. Although the initial line's 

characters and situation were made up, the action was intended to represent a 

subset of real student behavior that the teacher had seen on the playground. The 

student takes on the character of another person in the present or a different period 

and location. He tries, to the greatest extent possible, to speak, act, and feel like 

the other person. Thus, the audience, teacher, and actor-students may all observe 

and comment on the actions more objectively. Role-playing is beneficial in a 

variety of contexts and establishments (Druckman, D. (2002). It has been used to 

help one party understand the other side's position, sentiments, and actions in the 

resolution of protracted labor-management disputes. This is not to say that 

disagreements have disappeared or that opinions have evolved on their own; 

rather, it means that both sides have developed a deeper comprehension of one 

another's worries and interests, which has made it possible for them to 

communicate more openly and patiently with one another.                                                                                                                       

2. Literature Review 

Role-playing in the language classroom is an incredibly beneficial and 

entertaining endeavour for both instructors and learners (Abraham, 2019). It is 

evident that language's function is derived from the necessary situations it exists 

in, not from its forms. Even though the contexts vary, there are some universal 

principles that all context types should adhere to (Newmeyer,2000). In order to 

design educational programs primarily based on situations rather than being 
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constrained by sentence forms to apply to teaching subjects, Wilkins D. (1884) 

proposed notional syllabuses. The use of communication in language applications 

has grown in popularity. Wilkins brought up role-playing, which is simply 

mimicking reality, according to it. By virtue of the environments and their "roles," 

the students must communicate effectively.                                                                                                                

The technique is as follows: When organizing role-playing practice, the teacher 

should provide a framework and numerous roles for students to prepare for and 

then perform in class (Baruch, 2006). Multiple groups can work on the 

performance. When one student performs, the other students act as an audience, 

analyzing the advantages and disadvantages afterwards. The discussion itself is an 

example of practice. Empirical data from Wilkins' research and theories indicated 

that role-playing is an effective approach for animating the teaching and learning 

environment, piqueing learners' interests, and making language acquisition 

mandatory. Wilkins provided general numbers and theories for role-playing, but 

other researchers employed other researchers for the subject, resulting in new 

concerns that needed to be addressed. Role-playing is a popular technique for 

examining learners' pragmatic skill, according to Fraser, Rintell, and Walters 

(1890). The speaking act can therefore remain constant while the environmental 

aspects vary, and numerous contextual elements are crucial in predicting a 

speaker's behavior during a role-play.                                                                                          

  According to Alghamady, (2022) and Rashid & Qaiser (2012) role-playing is an 

effective strategy for fostering student interactions. The teacher offered the 

students general rules to follow. First, all pupils had the opportunity to move and 

express their thoughts and attitudes while acting out a role. Second, students 

collaborated to solve challenges. The teacher declared that all students will 

participate in the exercise. The goal of this activity was to maximize student 

contributions to the activity's success. When one student makes a simple error 

during the play, it is best to fix it afterward. Role-playing is essential for pupils to 

rapidly increase their critical thinking skills and comprehension of literary texts. 

(Chen & Wu 2023). In addition to fostering an appreciation for variety, 

teamwork, originality, and artistic imagination, drama-based pedagogical 

practices improve students' language abilities, classroom interactions, and learning 

experiences                                     (Belliveau and Kim, 2013). Even more 

significantly, students' interpretations of literary texts have greatly benefited from 

drama-based instructional strategies. What follows is an analysis of the positive 
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effects of drama role-playing on students' linguistic competence and social and 

cultural growth as it pertains to the study of English literature.                                                                                                          

3. Objectives of the study 

1. To investigate whether the Role-Playing activity is a stimulating tool in 

literature class or not.      

2. To examine the learners' ability to comprehension of the literary text.   

4. Methodology 

The research design for this study is qualitative. Unlike quantitative data, which is 

primarily reliant on mathematical and statistical data, qualitative research is 

introspective and subjective (Hubbard & Power, 1888). The researcher used a 

variety of data collection approaches to assure accuracy. Data collection methods 

included audio recordings of class discussions and role-playing sessions. I used 

two distinct approaches to portray the literary material. The first sessions are 

presented to the entire class without the role-playing activity, whereas the second 

sessions are presented with the role-playing activity.                                                                       

5. Data analysis and results 

 According to the learner interviews, role-playing allows most students to better 

understand the literary work theme. The preparations conducted before the 

performance are beneficial, assisting pupils in understanding the literary work's 

substance. In particular, the offered lesson using a role-playing technique pulls 

students' attention to the performance and allows them to better understand the 

topic represented by the performance. As a result, when the class watched the 

group's performance, they all felt compelled to compare. Furthermore, the 

stimulating methods assist students retain the work's concept.                                                        

5. Conclusion     

    In light of the findings of the current study; the role-playing strategy is an 

activating and stimulating technique for increasing the learners' interaction and 

comprehension of the literary text. Furthermore, students get to know one another 

better in this activity. This activity also improved learners' attention and interest in 

the literary text and increased their understanding of the dramatic text by 

providing cooperative learning opportunities and breaking down learning into 

smaller steps. During the role-playing activity, the teacher gave the students some 

general guidelines to follow. First, all the students had the freedom to move and 

express their opinions and attitudes while acting in a role.  Second, students 

worked together to solve problems. The current study proved that the role-play 

activity encourages most of the students to take part in this activity. When one 
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student makes a simple mistake, after the play it is advisable to correct the 

mistake. Thus, this study confirms that the Role-playing activity among Iraqi 

students has a positive impact on learners' interaction and comprehension of the 

literary text.                                                            
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